
More people live in the cities of China, Brazil and India (such as Shanghai, Sao Paulo and
Mumbai), than in all the cities in the rest of the world.

FACT:

What’s new?

Subject: Country and city life

Function: Comparing and contrasting

Grammar: Comparatives with modifiers

      Before you open the book … 

If your students live in a city, ask them to write down a single word that describes what living in the country
would be like. If they live in the suburbs, a smaller town or the countryside, they can write a word to describe
what living in the city centre would be like. They can then either read their word out and explain why they
used it, or you can put all the words in a box, asking different students to pick a word out of the box and say
if they agree or disagree with it.

Bright lights, big city Teacher’s Guide See Pages 12-15 SB, 6-7 WB Unit 2Unit 2

As explained in the Introduction, The BIG question
is intended to immediately grab the attention of the
students. However, when it first appears, they are not
asked to give their opinion or respond in any way.
It may be that very few students have actual
experience of living in both the country and the
city, but if there are any who have done both over
an extended period of time (ie not just on holiday),
encourage them to give their personal experience at
this point.

As always, the FACT box contains something
informative and, we hope, surprising. Everyone
knows that there are a lot of people in China, Brazil
and India, but to think that the urban populations
of these three countries exceed the urban
population of the rest of the world is astonishing.
Students only need to read and think about this
fact, but if they wish to comment on it further,
encourage them.

Internet reference

For up-to-date information about world
population, Google "World population" or go to
this United Nations website:
http://esa.un.org/unpp/
Picture notes

The pictures on this page show:

Top — a rural scene from Montana, one of the
least densely-populated states in the US. Below

— a street parade through San Francisco.
Background information

San Francisco is the gay capital of the US, and
one of the few cities in the world where gay
people set the agenda for the cultural life of the
city. You may or may not want to discuss this
fact. The city’s gay community was portrayed in
literature by Armistead Maupin in his series of
best-selling novels called Tales of the City.
For more information on Armistead Maupin go to:
http://www.talesofthecity.com/.
If you do wish to discuss this, there are lots of
websites about gay life in San Francisco.
Information about events and the changing
cultural face of the city is available at
www.sfpride.org.

2 PREVIEW

This section prepares students for the reading and
speaking tasks on the next page.

Words

As with all Units in this book, the link between
lexis, topic and structure has been carefully worked
out. The words that we present here are the words
we think students need, to compare life in the city
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Ideas

This section also contains extracts from the reading
text. In this case, students are invited to consider
the ideas that they contain, not the structure
content. There are three questions to consider.
Here are some notes about the questions:
• The quote about San Francisco – Freedom sips

a cappuccino in a sidewalk café in San Francisco
– is a wonderful image about life in a city
which takes its freedom for granted. The quote
is by a writer named Joe Flower, who has
written a lot about future change. He is the
author or co-author of several books, including
China’s Futures (2000) and The Encyclopaedia
of the Future (1996). For more information on
Joe Flower go to www.imaginewhatif.com

• The second quote creates an image that can be
seen as paradise or hell, depending on your
point of view. This should be clear from the
reactions of the students.

• This extract is different. It describes both what
happened to someone and how they reacted.
Encourage students to think about ways the
clothes could have been ruined. Maybe the
writer took them to a dry-cleaners. As students
will find out, it actually describes what
happened to someone who was involved in the
New York power cut in 2003.

3 READING CD 2 (Red) track 2, Page 13 SB

Picture notes

The pictures on this page show:
1 Old and new San Francisco architecture. The

city is built on a series of small but steep
hills and the older houses are made of wood.

2 People emerging from the New York subway
on the day of the power cut (blackout) in
August 2003.

and the countryside. We realise that students may
wish to use other words, but we always provide
some base lexical material to get them started.
A The opening activity asks students to use words

from a list to describe the images in two photos.
One photograph is of the remote countryside,
the other is of a street parade in the city centre
of San Francisco. Most or all of the words
should be known to students at this level. We
don’t wish to force opinions on them, so there
are no right or wrong answers for this exercise.

B Another feature of the book is our regular
attempts, in the main Unit pages and also in
the workbook, to encourage students to think
about and learn the possible variations on root
words. In this case, students have to modify a
list of adjectives to complete sentences.

Language

Another five adjectives are introduced, and this
time they are used to complete a series of
comparative statements. Comparisons are the
featured structure item of the Unit. Do your
students know comparatives? To complete this
exercise, they need to know how to make
comparatives using as … as / less / more. This means
that they must understand that when you make a
comparison with less, the form is the same with
short or long adjectives – less hot / less expensive.
Students should also be reminded that certain
collocations with less are unlikely – this street is
shorter than that street, rather than less long.

If you want students to do more structure practice
work before they proceed, they can do the structure
exercises in the Workbook (page 6).

2 PREVIEW Words B Answers

1 bored   2 noisily   3 excited   4 colour

2 PREVIEW Language A Possible answers

Note: the answers are all sentences from the
Reading text (Exercise 3), but alternatives are
possible.
1 less expensive   2 hotter   3 angrier / more
angry   4 less exotic   5 as hectic

Key words / expressions

• advertising agency   • afford   • cappuccino
• exhausted   • groan   • hectic   • parking lot
• sidewalk café   • manhole = opening in the

road big enough for a man
• bohemian = enjoying an alternative lifestyle
• sip = to drink slowly
• clams, crabs and lobsters = types of seafood

Unit 2Unit 2
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The reading texts are about living in San Francisco
and New York. The texts are different in style. Text
1 consists of four quotations about San Francisco
from (mainly) famous people.

Background information / Internet references

John Lennon (1940-1980) and Yoko Ono (1933-)

John Lennon was a member of The Beatles.
Yoko Ono, a Japanese musician and artist, was
his second wife. Many people thought that
Lennon’s relationship with Ono led to the break
up of the group. Lennon was shot dead aged 40
by a deranged fan outside his apartment in New
York on 8th December 1980.

http://en.wikipedia.org/wiki/The_Beatles

Oscar Wilde (1854-1900) was an Irish dramatist
and poet, who angered polite society in 19th
century London with his flamboyant lifestyle.
He is famous for a large number of memorable
quotations, such as “The only thing to do with

good advice is pass it on; it is of no use to

oneself.”

http://www.cmgww.com/historic/wilde/index.php

Dylan Thomas (1914-1953) was a Welsh poet
who wrote many great poems. Encourage your
students to read Do not go gentle into that

good night, or listen to the Richard Burton
recording of the play Under Milk Wood.
http://www.bbc.co.uk/wales/dylanthomas/bibli
ography/pages/under_milk_wood.shtml

http://www.dylanthomas.com/

Note: There is information about Joe Flower in
2 Preview Ideas A above.

Text 2 is the true story of a woman who was
caught in the New York power cut in August
2003. Ask students to think about what it would
be like to be stuck underground for several
hours on a hot summer afternoon.

The power cut of August 2003 didn’t just affect
New York. It extended from the north east of
the United States to parts of eastern Canada,
including the city of Toronto. It was the largest
blackout in North American history, affecting 40
million people in the US and more than a third
of the population of Canada. The financial loss
was estimated at 6 billion US dollars.

3A As with many first reading activities in this
book, this one is quite easy. Students scan both

texts to decide whether the people love or hate
San Francisco. The quotes indicate that the
people love San Francisco. The woman who has
the nightmare journey home on the subway
hates New York.

3B This is a scanning activity for Text 1. There is a
choice of possible meanings for key words,
which should be clear from the context.

3C Students now read the quotes about San
Francisco and decide which they think is the
key word in each one.

3D Text 2 contains a lot of phrases in CAPITAL
LETTERS. The text is written like this to
indicate the extremes of emotion felt by the
writer, both positive and negative. Each
capitalised phrase refers to a different topic.

4 TALK ABOUT IT
As we explained in the Introduction, this section
is an innovative way of combining discussion on
the topic and also some key functional
language. This section is always cross-
referenced with the Language Banks, in this
case, Language Bank 4 (LB4) — Ways of
Comparing and Contrasting.

Ask students to look at LB4 and then encourage
them, in groups or as a class, to discuss the
three questions which are listed here.

The first question concerns their response to
the two texts. The second asks them to say how
the information about New York and San
Francisco has affected them. However, the texts
about San Francisco are all positive, and the

3 READING B Answers

1 (a) sea creatures  2 (b) an artist or writer
3 (a) a place to leave cars

3 READING D Answers

1 THE CENTER (US spelling) OF THE WORLD –
New York

2 THERE WAS A BLACKOUT – the result of a
power cut

3 THERE WAS NO WAY I COULD AFFORD – cost of
city accommodation

4 IT WAS REALLY HECTIC – city life

Unit 2Unit 2
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experience of the New Yorker is negative.
Encourage the class to add any more they know
about the two places to balance the discussion.

The third question takes the conversation into the
more general area of city v country. Students
should not only be able to use the comparative
forms they find in LB4, but also the vocabulary
they learnt or revised in 2 Preview Words.

The conversation can be judged successful even
if students fail to use the functional language
and/or the target vocabulary. Don’t criticise
them if they have a good conversation without
using a comparative form!

5 LISTEN IN CD 1 (Blue) track 2, Page 14 SB

Picture notes / Internet references

The picture on this page shows a street in New
York where there is a great deal of ethnic
diversity. It happens to be a picture of the same
blackout event as shown on the previous page.
As there was no power, people had to walk
instead of taking the subway.
For more information on immigration in America
go to:
http://en.wikipedia.org/wiki/Immigration_to_
the_United_States

The Audio text is in the Workbook (page 64). As
we pointed out in the Introduction, listening
activities can be quite arduous for the students. We
have devised a series of pre-listening activities,
which we hope will make the listening experience a
successful one. As mentioned earlier, we think it is
pointless to make the listening tasks so challenging
that students lose both confidence and motivation.

This listening text is what is known as a vox pop, a
series of three short interviews with members of the
public, who are asked for their views on immigration.

5A The first pre-listening exercise requires students
to familiarise themselves with four expressions:

• Economic migrants = people who move to a
new country or society for economic reasons.

Key words / expressions

• economic migrants   • immigrant    • ethnic
minorities    • immigration    • multi-cultural
society   • political refugees    • unemployed

• An ethnic minority =  an ethnic group who are
in the minority in the society in which they live
– Asian British people for example, or the
Chinese community in San Francisco.

• A multi-cultural society = a place where several
different ethnic groups live in harmony in the
same place.

• A political refugee = someone who has to leave
his or her own country because he / she is in
danger of persecution by the authorities.

5B The second pre-listening task requires students
to look at a photo, a street scene from a clearly
multi-ethnic society and consider two
questions. The first question is about whether
there are ethnic minorities in your country.
Obviously, the students will have similar
answers to this. The advantage of this kind of
question is that students who are more
confident about speaking can answer for the
whole class. The second question, on the other
hand, requires students to give an opinion
about immigration and freedom of movement
between countries.

5C The first listening task is to find general
information about the three people who are
interviewed.

5D In their own words, students now try to give
more specific details about the opinions of the
three interviewees.

5 LISTEN IN C Answers

Sarah: for immigration   Craig: mixed opinions
Mike: against immigration

5 LISTEN IN D Answers

1  Sarah (a) it’s right that we should share what
we have (b) we should help them (c) immigrants
do the jobs no one else wants to do
2  Craig (a) we should help political refugees   (b)

some people want a better life in a richer country
(c) ethnic minorities sometimes don’t mix
3 Mike (a) foreign people take our jobs  (b) they
also take our houses  (c) they send their children to
our schools and they can’t speak the language

Unit 2Unit 2
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5E There are three sentences here which have been
changed slightly from the original. Students
should identify what is different and how it
changes the meaning. If at any time, students
seem to have difficulty remembering the details,
offer to play the tape again.

6 CONTROVERSY See Role cards, Page 58 WB

Read the notes about this section in the
Introduction. In this section, students work in
groups and act out a scenario, which is explained to
them in the instructions. In this case there are three
students. Student A is a refugee and spills some
coffee over Student B, who responds in a racially
unacceptable way. Student C tries to mediate.

There are three role cards for the students to read
in the Workbook. However, if possible, it’s better
to photocopy the role cards so that students don’t
read each other’s. This role play is simple to stage.
A spilt cup of coffee leads to an aggressive,
potentially racist response. Teachers who have
different ethnic groups in their classes will know
that they have to be careful with this activity.

7 PORTFOLIO WRITING
The writing task is a postcard home from someone
who has moved to live in a new country. An extra
detail is that the immigrant lived in a big house in
the old country and now lives in a small city

5 LISTEN IN E Answers

The corrections are as follows:

1 We should help people who are IN DANGER
IN  their own countries (the changed version
suggests these people are the ones who are
posing the danger).
2 Ethnic minorities often live in their own
COMMUNITIES, not countries. (The danger
here is in thinking that ethnic communities have
another country which is their own. Often they
were born in the country where they now live).
3 I can see you feel quite STRONGLY about
the subject. (Not wrongly! Whatever the
interviewer’s own feelings, it would be wrong to
say that the Mike’s views are wrong).

apartment, giving another chance to practice the
main structure item of the Unit, comparatives.

As always, with the first example of a particular
type of writing, there is plenty of help in an
accompanying box. In fact, there are enough ideas
to complete half of the required 120 words quite
easily.

If the students have any problems with this activity,
you can show the following, more complete model.
Remember to tell the students that this is just one
of many possible ways to write this.

Writing model

Informal postcard

Dear Mum and Dad,
I’m writing to you from my new
apartment in Leeds. It’s much colder here
in the north of England than it is at home.
And this little apartment is much smaller
than our house! People here aren’t as
friendly as they are back home.
But I mustn’t complain. I have a job and
the people I work with are OK. I also have
somewhere to live and there is a lot to see
and do here. There are some wonderful
shops, and lots of cinemas, although all the
films are American, and I find American
English harder to understand than British
English.

So, please don’t worry about me because I’m
doing fine.

Take care. I miss you all so much!
Edwin

Unit 2Unit 2
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8 HUMAN GEOGRAPHY in English Page 15 SB

This is the Content and Language Integrated
Learning (CLIL) section of the Unit, where the aim
is for students to deal with tasks which connect
them to other areas of their study or work. As with
many CLIL sections, this one does not consist of a
conventional reading text, but begins with a list of
the world’s largest cities and urban areas. Many
countries have super cities that are so large that
they dominate the rest of the country. In Europe,
Athens, Paris and London, for example, all
dominate their home nations. By contrast, some
countries such as Italy and Germany, have many
smaller cities, which do not individually have such
a large effect on the nation as a whole. The growth
of mega-cities is a feature of rapidly developing
nations, such as China, India, Brazil and Egypt. If
any members of the class have studied this aspect of
human geography in their other classes, they may
be able to use their specialist knowledge for the
benefit of the whole class (and the English language
teacher). Becoming the teacher is often an excellent
way for the student to learn the language.

Push factors and pull factors mean things that
encourage people to move in (attract them into) or
out of (repel them from) a particular area. After
looking at the list, students discuss three questions.
8A1 This question asks them if they know the

difference between a city and an urban area.
The official definition, which appears on the
World Resources website (http://pubs.wri.org)
states that all cities are urban areas, but not all
urban areas are cities. Urban is a statistical
concept defined by a country’s government. A
city, on the other hand, is more than just large
numbers of people living in close proximity to
one another; it is a complex political,
economic, and social entity. Cities around the
world symbolise their nation’s identity and
political strength. Cities are also centres of

economic production, religion, learning, and
culture.  It should be enough for students to
realise that an urban area includes cities where
there is no real distinguishing line between the
city and its suburbs.

8A2 This question asks them to say which of the
cities are in the developed or developing
world. This is a tricky question with a
constantly changing answer but should start an
interesting exchange of views. Are all cities in
Asia developing? What about Sao Paulo,
Brazil?

8A3 This question allows the students to discuss
the relative sizes of the different cities,
considering why some are so much larger than
others.

8B The second text illustrates and describes ‘push’
and ‘pull’ factors, the factors that encourage
some people to leave cities and others to move
to them. The task is to find specific words and
expressions that describe certain things.

8C Now students read the text more carefully and
answer questions.

9 YOUR TOPIC
Read the notes about how to develop a YOUR

TOPIC activity in the Introduction. Students work
in groups of four, comprising two pairs. One pair
prepares a short talk on something they have read
about in this Unit. Here are some possible topics
which have been dealt with or alluded to:

Key words / expressions

• congestion • entertainment • health care
• lack (noun) • poverty • pull factors
• push factors • rural areas • shortage

8 HUMAN GEOGRAPHY in English B

Possible answers

1 Poverty in rural areas.
2 Rich people want space and a clean

environment, so they move.
3 Shops and entertainment are better in the city.

8 HUMAN GEOGRAPHY in English C
Possible answers

1a) push factor   b) pull factor   c) pull   d) pull
2a) city    b) country   c) city or country

Unit 2Unit 2
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1 The gay community in San Francisco
2 The dangers of being dependent on a city

transport system
3 Racism
4 Cities that get bigger and bigger
The pair who have prepared the talk take it in turns
to make their points. The listeners are encouraged
to ask for clarifications, and to this end are directed
to LB4, which provides them with this information.

10 Your answer:

Finally, we return to the question that set things off
in the Unit. Students have more information to
form their opinions now. They have read about San
Francisco and New York, they have heard a variety
of opinions and attitudes about immigration, and
have seen the vast size of the world’s largest cities.

As stated in the Introduction, we feel that students
still need guidance in this section, so we include a
set of subsidiary questions, with possible answers,
which constitute opinions. We don’t expect
students to repeat these opinions as if they were
their own, but we feel that they may gain
confidence by seeing sentence structures which they
can use to articulate what they want to say.

WORKBOOK answers Pages 6-7 WB

1 Language: comparatives with modifiers

1A Suggested answers
1 much more dangerous
2 even noisier
3 much cheaper
4 a bit more modern
5 much hotter
6 far more quickly
1B Students’ own answers

Example: New York is much more crowded
than Boston. Kyoto is far more beautiful than
Tokyo.

1C 1 I don’t think London is as beautiful as Paris.
2 OK
3 OK
4 I travel farther than you to work.
5 People say that New York is the most exciting

city in the world.

6 Which is the oldest building?
7 This is the worst part of my journey
8 Is there as much noise in the suburbs as there is

in the city centre?

2 Use of English

2A1 It was tiny, it was noisy, but it belonged to me.
2 I couldn’t find anywhere to sit down.
3 When I came out on Houston Street, I was

covered in oil.
4 I tried hard to look good today.
2B Choose a word from the box to fill the gaps.
1 (h)    2 (f )      3 (d)    4 (e)    5 (c)    6 (j)    7 (i)
8 (b)    9 (a)    10 (g)

3 Portfolio writing

Students’ own answers

4 Connections

4A Words
1 a) same    b) different – urban = city; rural =

countryside
c) same       d) different – suburbs are outside

the city
e) different – an emigrant leaves a country; an

immigrant comes into a country
4B Useful phrases
1 a) peace and quiet    b) bustle  c) get away from

it all

Unit 2Unit 2
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