
want more? Again, count the show of hands. Ask
members of the second group why they don’t feel
they have enough. Elicit answers.

Read out the FACT. Check students understand
the difference between a million and a billion (= a
thousand million). Ask students: Does this (the FACT)
surprise you? Elicit reactions (eg Yes, I didn’t think there
were so many rich people). Elicit / teach the word
wealthy as a synonym for rich. NB: The statistics
change each year. See www.us.capgemini.com.

2 PREVIEW

Words

A Check students understand the words luxury (=
something expensive that you enjoy but do not
really need) and necessity (= some-thing that you
must have or must do). Ask students for their
answers and see if agreement can be reached on
which items are luxuries and which are
necessities.

B Question 1 refers to picture 1. Elicit the fact
that the African women in the picture are
buying beans (you can see the words PINTO
BEANS on the side of the sacks.) You may need
to teach the word beans. Elicit the fact that
beans are an important food in developing
countries, and that the women in the picture
probably live on very little money.

There are over 9.5 million US dollar millionaires in the world. Meanwhile over 2.8 billion
people live on less than two dollars a day.

FACT:

What’s new?

Subject: Society and living standards

Function: Expressing wishes and hopes

Grammar: Verb patterns after wish and hope

      Before you open the book … 
Write the title of the Unit on the board: I must have one of those! Ask the class what they think the Unit is
about and elicit answers, teaching vocabulary as it arises, (eg It’s about the consumer society). Tell students that
the topic is Society and living standards (= the way in which people live, eg how comfortable their houses are or
how much money they have to spend).

Picture notes

Picture 1 shows African women sharing out

beans from sacks. This is food aid — basic

supplies donated to people in famine areas, in

this case in East Africa, where crops have failed

because of wars and drought.

Picture 2 shows young boys queuing to fill

buckets of water at a public water tap.

Obviously there is no clean water supply to

their homes. Over a billion people in the world

have to drink polluted water every day.

Picture 3 shows an open sports car with two

people in it.

Picture 4 shows a motor-yacht. It is often called

a powerboat. The object of these two pictures

is to show that even if, to some people, cars

and boats are a necessity, these are plainly

luxury items, playthings for people who have

enough money and time to enjoy a form of

consumption that is not available to many

communities that do not have the basics such as

food and water.

Write The BIG question on the board. Ask: How
many in the class think they have enough? You may
need to clarify that enough means enough money,
enough of the things they want. Count the show of
hands. Ask those who put up their hands why they
feel they have enough. Elicit answers. Ask: How
many in the class don’t think they have enough and

I must have one of those! Teacher’s Guide See pages 46-49 SB, 24-25WBUnit 10Unit 10
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Elicit answers to question 2. Students’ answers
may be very different, depending on which country
they come from. An important point is that for
students, who are well-known for having very little
money, certain foods may be luxuries that are not
regarded as luxuries by older people with good jobs.
In question 3, Students will probably know that it
is Africa that has the most problems with drinking
water, due to the droughts (= a long period of time
when there is little or no rain) that regularly occur
there.
C Put students into pairs to discuss these

questions. Question 2: The car in the photo is
quite luxurious. It is a convertible. Elicit
answers: eg These days a car is a necessity, you
can’t get around otherwise. / A yacht is definitely a
luxury. / You have to be wealthy to own a yacht.

D Question 1: Make sure that students understand
that mp3 player and iPod refer to the same thing
(= a little machine that you carry with you that
has headphones and can store a great deal of
music). Check that students understand the
phrase hi-fi (= a piece of electronic equipment
that is used for playing music). The word stereo
refers to more or less the same thing. Elicit
answers from the class: eg I put my mobile phone
first / I put the dishwasher last, and ask students
for their reasons, eg I use my mobile to text my
friends. That’s very important to me. Students can
remain in pairs to discuss questions 2 and 3.
The answer to question 3 depends a great deal
on the country. In New York, $2 will buy you
very little but might buy three days’ food in
some African countries. 

Language

This section introduces verb patterns after hope and
wish. See the Workbook for more explanation of
these structures.
Verb patterns after hope

The second sentence is an example of the most
common structure following hope: 
I hope (that) one of them offers me a place. Hope can
be followed by either the present simple or the
future simple, but it always refers to the future. Ask
students to make sentences about their hopes, eg I
hope I do well in my exams.

The first sentence – He is hoping to start a
business – gives an example of the structure hope +
to + verb. It is rather more formal than the second
sentence and often has the meaning I hope that I
can / am able to (He is hoping that he can start a
business). Ask students to make sentences beginning
I hope to …
Verb patterns after wish

The last sentence – I wish we hadn’t moved – refers
to a past situation and is dealt with more fully in
Unit 16. The structure wish + past simple, eg I wish
I had a TV in my room refers to an ongoing present
situation that you would like to change but do not
think will change. (I haven’t got a TV, but I’d like to
have one.). Hence the situation is ‘unlikely’
(Question B). Here are some more examples:
• I wish my boyfriend rang me more often. (He

doesn’t ring me.)
• I wish I had more money. (I haven’t got much

money.)
• I wish my flat was bigger (It’s small.)
• I wish it wasn’t raining. (It is raining.)
Ask students to make their own sentences about
present situations that they wish were different.

The structure wish + would + verb refers to a
present or future situation where there is an
element of choice.
• I wish he would ring. (He could ring if he wanted.)
• I wish they would explain. (They can explain if

they want to.)
It is important to note that while wish + past simple
always refers to an ongoing situation, or something
that happens regularly, eg I wish my boss paid me
more, wish + would often refers to a future situation

See pages 46-49 SB, 24-25 WB

Unit 10Unit 10

Teacher’s Guide

2 PREVIEW Words B Answers
B 1 Photo 1 shows sacks of beans (pinto beans).
The people buying it are African women. The
beans are probably sold in a local market. Beans
are a staple food, eaten by people in developing
countries.
2 Open answer. Some examples of luxury food
for westerners: caviar, lobster, crab, truffles.
3 People have problems getting drinking water
(picture 3 shows this situation) in countries where
there is drought, eg in parts of tropical Africa.
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that happens only once, eg I wish they would leave.
With this latter example, you cannot say, I wish they
left, as it would imply their leaving is an ongoing
situation and not a single event. However, I wish my
boss would pay me more, is perfectly correct. 

Because of the element of choice in wish +
would, we cannot say I wish + I + would, eg I wish I
would stop smoking. (If I want to stop smoking, why
don’t I? Because I have no choice – I can’t stop.)
Instead we must say, I wish I could stop smoking. To
give another example, we do not say, I wish my son
would read (because he is having difficulty reading).
Instead we would say, I wish my son could read.

To conclude, it is clear from the above notes
that wish + would is a complex structure. Do not
expect students to grasp all its complexities
immediately. Instead, make sure that students
understand that: 

1 We MUST use wish + would to refer to
something in the future that happens only once. 

2 We cannot use the structure when there is no
choice involved.

Write these sentences on the board and ask
students to make sentences from them using 
wish + would:

1 Our guests are staying too long. (I wish they’d
leave.)

2 You could help me if you wanted. (I wish you’d
help me.)

3 My husband spends too much money. (I wish
he’d spend less money.)

4 You should get another job. (I wish you’d get
another job.)

5 My employers don’t believe me. (I wish they
would believe me.) 

Finally, ask students to say for which sentences
from the above could one also use the structure
wish + past simple. The answers: I wish he spent less
money / I wish they believed me, since both could
also suggest an ongoing situation. 

Unit 10Unit 10
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Ideas

Students will probably have very different reactions
to the sentences, and it should be interesting to
elicit their reactions. Do the students think that
money can buy happiness? These sentences are
taken from the text on the opposite page. Ask
students to predict what they think it will be about
(the pictures on the opposite page will provide
some clues.) Elicit answers and teach any
vocabulary that arises, but don’t tell students if they
are correct, as they will find out in the next session.

3 READING CD 2 (Red) track 11, Page SB 47

This article describes the choice of two high-
earning Londoners who give up their stressful jobs
and expensive lifestyle, and move with their four
children to a village on the coast of Wales (see
Background information notes below) in order to
live a simpler and less stressful life.
3A Tell students that they should be able to work

out the meaning of downshifting by reading the
text. Remind them that they should not try and
understand every word at this point. Elicit
answers and explain the meanings if necessary.

3B / C / D Activities B-D demand a more detailed
reading of the text. For activity B, ask students
to close their books and try and answer without
looking at the text. 

2 PREVIEW Language A / B / C / D / E / F
Answers 

A  The first and second sentences. 
B The last two sentences.
C Sentences three and four.

D The final sentence.
E The first three sentences.
F The third sentence.

Key words / expressions

• banker   • lawyer   • gadget   • coast   

• financial advisor   • former   • feed   • duck

• to adjust   • to apply to   • to go crazy   

• Wales   • Welsh

• to downshift = to choose to live in a less

expensive and simpler way

• view = the things that you can see from a

particular place

• panoramic view = when you can see a long

way in all directions

• to go crazy = to go mad
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Picture notes / Background information

The portrait of the family group is by an artist

called Luke Martineau. See

http://www.lukemartineau.com/gallery/index.

htm

Wales:  The UK (United Kingdom) is composed

of four parts, England, Northern Ireland,

Scotland and Wales. Wales is in the west of the

UK. It consists mainly of moorland and

mountains and has an economy that is mostly

agricultural, with an industrial area in the

south, around the capital, Cardiff. There used

to be many coal mines in South Wales, but they

have been closed over the last 30 years. See

http://www.welshcoalmines.co.uk/.

Since 1997, Wales has been largely self-

governing, with its own National Assembly. See:

http://www.bbc.co.uk/wales/storyofwelsh/cont

ent/devolutionandthelanguage.shtml

The national language of Wales is Welsh. It is an

optional subject in Welsh schools and is spoken

by some people as a first language and in

addition to English in north Wales. There is a

Welsh language TV station. See

http://www.s4c.co.uk/

4 TALK ABOUT IT

Questions 1 and 2 give students the opportunity to
use I wish…

Encourage them to complete the following
sentences:

1 In the next year I hope to have ………
2 In the next five years I hope to have ………
3 In the next ten years I hope to have ………

Question 3 should lead to an interesting discussion.
To help things along, ask this question: Why do we
need time? Example answers: I need time to relax / I
need to time to see my friends / I need time to read
and watch TV / I need time to think.

Optional activity: Ask the class if they think that
Rupert and Emma Woods made the right decision
when they moved to Wales. Students’ answers will
reveal a lot about their attitudes to money, time
and also relationships.

5 LISTEN IN CD 1 (Blue) track 10, Page 48 SB

Unit 10Unit 10
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3 READING A / B / C / D Answers
A 1 Not really. Downshifting means to live in a
less expensive and simpler way.
2 The two younger children, Paul and Daphne, are
happy with the change. The two older children,
Melissa and Joel, aren’t very happy.
B 1 Because they were always stressed and spent
very little time with each other or the children.
2 Rupert was a banker, Emma was a successful
lawyer. They earned over £150,000 a year. The
children were all at expensive private schools. The
family took luxury holidays and owned a lot of
expensive gadgets.
3 Their work life is very different and much less
stressed. Rupert is hoping to start a business as a
financial advisor. Emma looks after the house and
works part-time in her daughter’s school. The
family now live in the countryside, with beautiful
views from their house. They have less money and
can’t afford to give their children iPods.
C 1 Their new house is as big as their house in
London.

2 In the garden you can see the nearby hills.
3 Paul is unhappy because he misses London and
doesn’t like the boys and girls in the village. 
D 1 Daphne   2 Melissa   3 Joel

Key words / expressions

• to recycle   • to throw away   

• tons of waste   • truck   • plastic (bottle)   

• (computer) component   • cell phone   

• well-organised   • to register   • association

• to set up   • to control   • income   

• massive   • smell   • foul   • to risk   

• injury   • disease   • medical waste   

• syringe     • chemicals

• economy = the system by which a country’s

money and goods are produced and used

• global economy  = the idea that the world

has a single economy

• garbage (AE) / rubbish (BE) dump = a place

where we throw away our rubbish

• tons of waste = a ton is a Unit for measuring

weight and is equal to 1016 kilograms. We

use the expression tons of (something) to say

that there is a great deal of something

• scavenger = someone who searches through

things that other people have thrown away to
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about the subject matter and how the vocabulary
items are likely to fit in. Elicit answers but don’t
tell students if they are correct.

5D The passage is not easy, and the class will find it
helpful if you divide the questions into two
parts. Questions 1-3 are fairly general, so these
questions can comprise Part 1. Ask the class to
listen and answer questions 1-3 only. They may
need to hear the passage two or even three
times in order to answer the questions. You
may need to point out that the answers to
question 3 are in the listening passage: Brasilia
is the nation’s capital, and Johannesburg is the
financial capital of South Africa (but not the
capital, which is Cape Town, although we are
not told this in the listening passage). Students
then read questions 4-9. They listen and then
answer the questions.

5E Students will probably need to listen again in
order to pick up the similarities and differences
between the two reports.
Similarities

Both reports describe the location of the
dump, what people collect and how much
money they can expect to make. 
Differences

The Brazil report is a general report, whereas
the South African report describes the life of a
woman who lives as a scavenger. The Brazil
report explains that the scavenging is well-
organized. Scavengers in South Africa do not
sound so well-organised. The South African
report emphasizes the dangers of scavenging.

Note that a number of the more difficult
vocabulary items are explained in activity B. The
Audio text is in the Workbook (page 68). The
listening passage describes the garbage economy that
exists in countries such as Brazil and South Africa.
The phrase garbage economy refers to whole sections
of society who make a living by recycling other
people’s garbage. The passage describes how these
people visit vast garbage dumps and go through
them looking for items that can be recycled, such as
computer components, plastic bottles, white paper.

The passage describes two groups of scavengers.
The first group are from Brasilia (the capital of
Brazil), where more than 3,000 people live off what
the city throws away. The second group is a family
from Soweto, which is 15 kilometres from the
centre of Johannesburg, the financial capital of
South Africa.
5A Write the phrase the garbage economy on the

board and check students understand the
meaning of the words garbage and economy
when used separately. Then ask students to look
at the photograph and elicit the fact that it is a
picture of a garbage / rubbish dump – you will
probably need to teach this phrase. Now ask the
class to work out the meaning of garbage
economy by looking at the photo. They will
probably be able to work out that people make
a living by finding things in the dump that they
can recycle or sell. Explain that people who do
this are known as scavengers (See to scavenge
above). Explain that students will listen to a
report about the garbage economy.

5B These vocabulary items are key words and
phrases in the listening passage. Students should
be able to do this exercise quite easily. If they
have dictionaries, allow them to use them.

5C This activity is useful preparation for the
listening passage, as it makes students think

5 LISTEN IN B / C Answers
B 1 (b)  2 (d)  3 (e)  4 (a)  5 (h)  6 (c)  7 (f )

8 (g)
C 1 Brazil and South Africa
2 In Brazil, the dump is less than 20 kilometres
from the centre of the nation’s capital, Brasilia. In
South Africa the dump is 15 kilometres from the
centre of Johannesburg, the financial capital of
South Africa.
3 Brasilia is ‘the nation’s capital, but Johannesburg
is ‘the financial capital’, not the real capital (which
is Cape Town).

see if there is anything that he / she wants

• city authority = the organizations that

control a city

• toxic fumes = poisonous gases

• rotting meat = meat that is old and no longer

safe to eat

Unit 10Unit 10
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• It is possible to get rid of world poverty, if all the
rich countries decide to do so.

• We could easily become poor ourselves. How will
we feel then?

• Millions of people in developing countries are
poor. Globalisation (see Background
information notes below) only benefits rich
countries. This situation needs to change.

• It would benefit the world economy if there were
no poverty.

Poverty is NOT the most important problem in
the world...

• There are other more important problems, for
example, global warming, and the threat of
terrorism from Islamic extremists.

• Poverty in a country is often caused by corrupt
governments. If you give these governments
money, they will just put it away in secret bank
accounts.

• The most important task for governments is to
maintain the world economy and make sure that
it does well.

When the students are in their groups debating the
subject, walk round and listen, making notes of
mistakes, which you can then correct afterwards or
in a later session.

Background information

Globalisation: People around the globe are

more connected to each other than ever before.

Information and money flow more quickly than

ever. Goods and services produced in one part

of the world are increasingly available in all

parts of the world. International travel is more

frequent. Multi-national companies like Toyota,

Nike and McDonalds, act on a global scale with

manufacturing bases in several countries.

Anti-globalisation: This term is commonly used

to describe the attitude of those who protest

against global trade agreements since they

believe that these agreements often have

negative consequences for the poor and for the

environment. 

7 PORTFOLIO WRITING

Go through the list of items in the activity, eliciting
from students how much each thing is likely to

6 CONTROVERSY See Role cards Page 62 WB

Read the notes about this section in the
Introduction. There is a role card for Group A and
a role card for Group B. This means that students
will be debating in groups of 8, with four students
in group A and four students in group B.

Put students into their groups and hand out the
role cards for each group. Explain that students will
not necessarily be arguing according to their real
opinion.Write the subject on the board: Poverty is
the most important problem in the world. Check
students understand the word poverty (= when
people are extremely poor). In their groups students
should discuss the arguments they will put forward
to support their point of view. When they have
done this, if you feel they need the help, elicit
students’ arguments and put them up on the board
under two headings: 
Poverty is the most important problem in the world /
Poverty is not the most important problem in the
world. Teach new vocabulary where needed. Here
are some arguments both for and against:

Poverty is the most important problem in the
world...

• It is wrong to ignore the suffering of millions of
people.

• It is wrong that millions of people do not have
enough food, water and money to live. 

4 More than 3,000 people.
5 Plastic bottles, computer components, other
electronic items, clothes, shoes, watches, cell
phones, white paper, clear plastic.
6 In Brasilia, they are well-organised. People have
to register with an association if they want to work
at the dump.
7 In Brasilia, people make from less than $20 a week
up to $60 a week. In Soweto, Mapule Mohokare
and her son usually make about $25 a week.
8 They’re hoping to find things they can sell, like
working watches and cell phones. They’re also
hoping to make more money than usual.
9 Because dumps have large amounts of medical
waste, eg used syringes, there are also toxic fumes
from rotting meat and chemicals.

Unit 10Unit 10
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cost. This should provoke discussion and also
introduce some useful language for the writing task
itself. Students then write the email, either in class
or for homework.

Writing model

8 SOCIAL STUDIES in English Page 49 SB

Write the title of the page on the board – Social
Studies in English. Check students understand the
word social (= relating to human society and the way
it is organised). Ask the class what kind of thing you
study in Social Studies and elicit answers, eg poverty
and the reasons for it, crime and the reasons for it,
types of housing and its effect on people, different
ethnic groups and their relations to each other. Write
the title of the text on the board – Child poverty in
Britain – and, as preparation, ask students what
they think the text might say. Elicit answers and use
the opportunity to teach relevant vocabulary.

8A Students read the text and answer the questions.
They should be able to work out the answers to
question 2 from the context of the sentences.

8B Point to the graph at the bottom of the page
and elicit / teach the word graph. Check
students understand the vocabulary items listed
there. Ask students to explain what the graph
shows – the percentage of people who think the
items are necessary and the percentage who
can’t afford the items. If students have not used
the phrase can’t afford before, take the
opportunity to teach it and explain that it is a
very common phrase, eg I can’t afford it / I can’t
afford to buy a car.

Students list the items in the graph in the
order of importance in their own lives. Ask
students to read out their lists, and elicit
reactions, eg I think it’s far more important to
have a holiday abroad each year than to have
satellite television. 

Hi (Juan)
Yes, I’m afraid that you will find that
things are much more expensive over here.
Here is a list of what some basic things are
likely to cost in London.

If you share a flat with three or four
people, you will probably pay between £400
and £500 a month, depending on the area.
You’d be lucky to find somewhere at £300
a month.

With regard to entertainment, cinema
tickets cost about £6, and a pint of beer
costs about £3. To get into a club, you can
pay anything between £6 and £15.If you
go to street markets you can find cheap
clothes, for example, you can find a pair of
jeans for about £5. Charity shops are great
for finding cheap second-hand clothes
(even fashionable things) and also some of
the supermarkets sell very cheap clothes. As
for a cup of coffee in a café, it depends on
the area again. It can cost anything from
60p to £4. The best place to buy cheap food
is from street markets. There are a couple of
supermarkets where the food is low-priced.
Expect to spend about £35 a week.

See you when you get here.

Jane

• to go /do without = to manage, even though

you do not have something you need

• to afford = to have enough money to pay for

something

• to lift (children) out of poverty = to give

(children) a better life, out of poverty

• to miss out on = to not have the chance to

do something important or that you would

enjoy

• after-school activity = things that children do

after school, eg ballet, music lessons, riding,

sports, martial arts classes

• satellite television = television programmes

that are sent to your television by satellite

Key words / expressions

• essential   • to increase   • quarter

• population   • washing machine   • campaign

• proper   • CD player • access   

• to lack = to not have something or not have

enough of something

Unit 10Unit 10
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Optional activity: Ask students to look closely at
the graph and say what surprises / doesn’t surprise
them, for example, It surprises me that for many
people a car is necessary. If you live in a big city, you
don’t need a car. / I absolutely agree that two meals a
day and fresh fruit and vegetables are high on the list
of necessary items. 

9 CONVERSATION

Read the notes about this section in the
Introduction. This activity allows students to
choose which activity they want to do, A, B or C.
However, if you feel the class need practice in
describing pictures, ask them to do activity A. 
9A Prepare for the activity by putting students into

pairs. Ask them to choose other pictures in the
book and use language from Language Bank
12 to ask and answer questions about the
pictures. Now ask students to choose a photo
from this Unit that they would like to use as a
basis for discussion. Explain that Student A
should ask questions and Student B should
respond. They should begin by describing the
picture and then go on to discuss the topic that
the picture suggests. The vocabulary for most of
the pictures has been taught in previous sessions.
However, you could briefly elicit / teach useful
vocabulary for the picture on this page:
• The boys are playing on a pile of rubble. 
• One of the boys is holding a cricket bat.
• Perhaps they’re playing in a derelict house.
• The boys obviously live in a poor area.

9B Students will have acquired quite a lot of the
vocabulary needed for these topics. However, if
you feel students need help to discuss the topics
before they go into pairs, then hold a
preliminary discussion and use the opportunity
to teach vocabulary and correct grammar
mistakes. In answer to the question in B,
encourage students to use the conditional form

would, eg I think they’d laugh or feel angry. Write
a second question on the board for students to
discuss: 
• For people who live on less than $2 a day,

what are the real necessities of life?
9C Here are some answers to the question: What

do you think causes poverty?
1 Lack of education / A poor (= bad)
education: If you don’t have a good education,
you can’t get a good job.
2 Corrupt governments: governments that use
their country’s money for private enrichment,
not for the people. 
3 Overpopulation: If there are too many
people, then unemployment can be a problem.
4 Globalisation (See Background information
notes above) can benefit rich countries more
than poor countries.

10 Your answer:
Here is a suggestion for a different approach to
Your answer:

Students get into pairs, and in turn are given one
minute to answer the first question. Students find a
new partner and again, in turn, are given one
minute to answer the second question. Finally,
students find a third partner and repeat the process
with the third question. Most students should be
able to do this by simply turning in their seats.

Workbook answers Pages 24-25 WB

1 Language: verb patterns after wish and hope
1A 1 I hope to become very rich. / I hope that I’ll /

I become very rich.
2 I hope that it won’t be / isn’t cold today.
3 Anna hopes to have her own flat one day. /
Anna hopes that she owns / will own her own
flat one day.
4 I hope to own a yacht one day. / I hope that
I’ll / I own a yacht one day.
5 We hope that she succeeds / she’ll succeed. 

1B 1 I wish I didn’t have to share with my brother.
2 I wish we didn’t live in such a selfish society.
3 I wish my father could afford a new car.
4 I wish my girlfriend wasn’t so extravagant.

8 SOCIAL STUDIES in English Answers
A 1 Items that more than 50% of people believe
they should be able to afford, for example,
washing machines and televisions.
2 Yes, more or less.

Unit 10Unit 10
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5 He wishes he didn’t have to work so hard.
1C 1 I wish rich countries would do more to help

more countries.
2 I wish the government would put more
money into education.
3 I wish my parents would give me more money.
4 I wish I could find a better job.

1D 1 ! 2 I wish I knew more wealthy people.

3 ! 4 I wish Jenny had more time to relax.

2 Use of English

2A 1 She couldn’t afford to buy food for her
children.
2 Unless they work quickly, the trucks arrive
and bury the garbage.
3 The city authority has set up an association so
that they can control the numbers of workers.
4 He spent ten hours every day working in his
office.

2B (1) as   (2) called   (3) by   (4) where   (5) were
(6) raised   (7) such   (8) held   (9) Instead
(10) state

3 Portfolio writing

Students’ own answers

4 Connections

4A 1 extravagant   2 mean   3 penniless
4 wealthy   5 generous

4B • poverty / the poor: poverty is a noun meaning
when people are extremely poor. The poor refers to
people who are poor (similarly, we say the rich,
the sick).
• cost of living / standard of living: The cost of
living refers to the amount of money that
people need to pay for basic things. Standard of
living refers to the type of life a person or
society has according to the amount of money
they have.
• economics / economy: Economics is the study of
the way in which money, goods and services are
produced and used. The economy is the system
by which a country’s trade, industry and money
are organised.
• developed / developing: (when referring to
countries) A developed country has a lot of

industries. A developing country is poor and
does not have many industries.

4C 1 the cost of living   2 economy    3 Developed
4 the poor

Unit 10Unit 10

See pages 46-49 SB, 24-25 WBI must have one of those!
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