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What’s new?

Subject: Risk and adventure

Function: Evaluating past actions / course of events

Grammar: should / could + present perfect

Before you open the book …
The topic of this Unit is surviving dangerous situations. It also asks why some people seem to crave danger in
their free time activities. The structure which is featured is should have / could have, which is linked to the
target function area of evaluating past actions.

If your class is not familiar with the structure, you can start the lesson with the following presentation.
Draw on the board, or better still, ask your students to draw on the board, people doing the following things.

If you ask a student to do the drawing, whisper the instruction, so that the rest of the class don’t know
what he / she is supposed to be drawing. Ask students to describe what is happening, and then ask: What did
the people do wrong? You can then elicit: He forgot his umbrella; they were late arriving at the bus stop / train
station; they didn’t drive carefully.

Then ask: What advice would you give them? Elicit: He should take an umbrella etc. But of course, it’s too
late for advice, so you have to tell people not what they should do, but what they should have done. 

1 He should have taken his umbrella.
2 They should have got to the bus stop / train station earlier.
3 She should have driven more carefully.

Note also the use of so in negative ‘past advice’:
• They shouldn’t have got to the bus stop SO late.
• They shouldn’t have driven SO carelessly. 

Remember that if you have internet access, you can usually find excellent graphics by searching Google
images. You can use these personally, providing that you only use them in the classroom and don’t photocopy
them, or print out copies to distribute to students.

The inductive activities in the Language section are also a useful way to present the new language. 
Could have (done) will also be introduced in the Unit. You can extend the presentation of the should have

examples by asking for other possibilities. 
•  He should have taken an umbrella. Are there any other possible things he COULD have done? He

could have taken a raincoat … or … 
We use could have to indicate the possibility of alternative courses of action. By adding more examples, the

concept becomes clearer.

1 someone walking in the rain
without an umbrella

2 people missing a bus, tram or
train

3 cars colliding with bicycle (or
another car)



More than 1,400 people have climbed Mount Everest. More than 170 of them died, about
one in eight.

FACT:

Looking at The BIG question and the FACT

together, students can imagine the dangers of
climbing the world’s tallest mountain. They can
think about who in the class they would expect to
do best if conditions were bad on such a climb.

Picture notes / Background information

There are three captioned photos on the first

page, and there is no exercise to accompany

them. All the photos show outdoor activities.

Ask the students to write mountaineering and

hiking in the wilderness on separate pieces of

paper. Then ask them to write an adjective on

each piece of paper to describe the activities.

Collect the pieces and then read some or all of

them out. Write some of the words on the

board, especially if the words are opposites —

exciting — boring. Without asking for the person

who wrote the word to say anything if they

don’t want to, ask the class to justify saying

that mountaineering and / or hiking are boring,

dangerous, scary etc. You can ignore words

which you don’t want to use or which are mis-

spelt. 

Lynn Hill, who was born in 1961 in the USA, is

one of the top sports climbers of the 1980s,

famous for being the first person (male or

female) to make a free ascent of the

notoriously difficult Nose Rose on a mountain

called El Capitan in Yosemite National Park,

California. Free ascent means climbing with

ropes but without bolts or pitons. She has won

more than 30 international titles and is

credited for making mountain climbing popular

amongst women and short people (1.55 metres

tall).

2 PREVIEW

Words

Some words from the reading text are highlighted
and students have to find the meanings and activate
the words.

Language

In this section, the use of should have (done) is
made clear through a series of inductive activities.
Could have is also introduced.

If you want students to do more structure practice
work before they proceed, they can at this point do
the structure exercises in the Workbook section.
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2 PREVIEW Words A / B Answers
A 1 mountaineer / climber / hiker
2 canyon / boulder
3 to survive / rescue / search
B 1 (a) survival is the act of surviving; survivor is
someone who survives.
(b) rescue is the act of saving someone who is in
danger; rescuer is the person who does it.
2 The combinations that are normal usage are take
risks, set off and set out. Both the set verbs mean to
start a journey.

2 PREVIEW Language Answers 
A 1 He didn’t do the things – this is why we use
should have.
2 He did set off, but he was unprepared. This is
why we use shouldn’t have.
B 1 although the action took place in the past, it is
not the intention of the speaker to point this out.
2 It’s really too late to recommend another action!
3 This is correct.
C 1 This could be the meaning of the sentence,
where could have has the same meaning as might
have. With the sentence taken out of context,
students have every right to think that the
sentence describes something that might have
happened.
2 This is the meaning of the sentence in context –
the speaker is recommending one of a series of
things that someone could have done.
3 This is not a possible meaning for either of the
sentences.

1 The BIG question: ARE YOU A SURVIVOR?
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in the Language section. Many of the new

words in the text were glossed in the Words

activity on the previous page.

3A Students read the first two paragraphs and then
explain in their own words what happened. It is
best if they close their books when they do this.

3B This activity focuses on some key expressions in
the text. Students decide which of the two
suggested meanings is more likely. 

Students now read the article carefully. Most of the
new vocabulary items are clear from the context.

3C These are yes / no questions, where the students
must give evidence from the text to support
their answer. Once again, it would be useful if
they closed their books when they are
answering to prevent them from simply quoting
phrases and sentences from the text.

Ideas

Now the students read another three extracts from
the reading text, and discuss the ideas that they
contain.

READING CD 2 (Red) track 19, page 77 SB

Picture notes / Background information

The picture on this page is of Aron Ralston, the

subject of the reading text. The photo is one

that he took of himself off his arm trapped by a

boulder in a remote canyon. 

One of the reasons that we have notes about

the photos and artwork is that we know from

experience and research that this is what

students look at first. We also know that they

then try to synthesise the information that the

photo gives them with some other evidence on

the page about the context — either a caption

or some nearby text. This is how newspapers,

especially the more sensational ones, engage

their readers, drawing them towards reading

the main content.

In this case, you can ask students to look at

the picture and look for other easy-to-see

information. They can then tell you if they

know anything already about this true story.

Aron Ralston was hiking in a remote canyon

in Utah, USA when his arm became trapped

under a boulder, a huge rock. He had to cut off

his own arm to survive. The details of the story

are included in the text. Ralston took the

photograph himself later when he returned to

the exact place where he had to cut off his own

arm.

The first two paragraphs of the text tell you

what happened to Ralston. The rest is an

interview with a search and rescue veteran

called Rex Tanner, who says what he thinks

about Ralston’s actions. His advice is given in

the kind of language that the students practised

2 PREVIEW Ideas Answers
A No. Expected means that he predicted the length
of the trip based on his previous experience.
B Students can discuss what the most important
rule of climbing might be – wearing the right
clothes? carrying food and water? taking a mobile
phone? telling people where you’re going? They
will find out in the reading text.

Key words / expressions

• to amputate   • boulder   • break a rule   

• canyon   • cell phone   • elbow   

• to figure out   • frame of mind   

• to get (yourself) into trouble   

• to hike   • to keep your head   

• to manage to   • narrow   • pocket knife   

• to run out   • search and rescue   

• search party   • to trap    • stable (adj)   

• veteran   • wilderness

• to set out = start a journey

3 READING B Suggested answers
1 A stable frame of mind is definitely a good thing
for an airline pilot, maybe not essential for an
artist.
2 To keep your head means to be calm.
3 The wilderness experience refers to the feeling of
adventure.

3 READING C Suggested answers
1 No. Rex Tanner thinks that he did well not to

panic.
2 No. The fact is he lists a number of different

possibilities – he could have asked someone to do
the hike with him.

3 No. He is clearly not pleased that the media
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4 TALK ABOUT IT

There are two separate activities here, a pair activity
and a group activity.
4A In the pair activity Student A pretends to be

Rex Tanner giving his thoughts about what
Aron Ralston should and could have done. This
student works with his / her book closed.
Student B asks questions, with the book open.

4B This is a group or whole class activity, a
discussion about the reasons why people do
adventurous things. Students are invited to talk
about any other survival stories they have heard. 

5 LISTEN IN CD 1 (Blue) track 17, Page 78 SB

Picture notes

The illustration on this page is a map of Central

Edinburgh and a photograph of a hill called

Arthur’s Seat. Ask students if they can find the

hill on the map. They can see from the map

how close to the centre the hill is. 

The Audio text is in the Workbook (page 76-77).
The listening text is an interview with three
students who had to be rescued from Arthur’s Seat,
the majestic hill which can be seen from many
parts of Central Edinburgh. The three who climbed
the hill were not experienced climbers and were
completely unprepared for the drama which befell
them.
5A The pre-listening task is a list of words and

expressions which are taken from the text and
which form a short-hand narrative of what

happened. Students read the notes and try to
make sense of the story.

5B Exercise 5B is in the style of the Cambridge
ESOL 2008+ Paper 4 Listening Part 2.
Students complete the sentences with
information heard in the recording focusing
on detail, specific information, and stated
opinion. Ask students to read the ten
incomplete extracts before they listen. This
will give them an idea of what specific
information they have to listen for.

5C Students now discuss what the three people did
and what they should have done. They also
surmise what would have happened if Michael
had gone down the mountain earlier (he was
the only one with a mobile phone).

6 CONTROVERSY See Role cards Page 66 WB

Read the notes about this section in the
Introduction. This role play involves three people, a
sailor who has to be rescued by a lifeboat, a lifeboat
captain and a journalist. Put the class into groups
of three, direct them to the role cards and give
them a limited amount of time to complete the
task. Remember – when students are working in
groups, particularly on a role play, they will only
work hard to get things ready if they are told that
their time is very limited. A good rule is that you
should give them enough time for you to spend a
minimum of one minute checking with each group.
So, if there are five groups, tell them they only have
five minutes! They may complain (and you can
actually give them more than five minutes) but we
believe that this leads to greater productivity.

With these activities, group practice should lead
to performance. Depending on your relationship
with your class, you can ask for volunteers to act
out the interview, or you can choose one of the
groups. Don’t let the performance last too long, and
don’t force them to continue when they clearly have
nothing more to say.
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chose not to write about how Ralston got
himself into trouble. They merely concentrated
on his dramatic decision to free himself by
amputating his arm.

5 LISTEN IN B Answers
1 warned 2 experienced 3 fit 4 surprised   
5 complained   6 persuaded   7 sheltered   
8 shivering   9 annoyed   10 hovered

Key words / expressions

• annoyed (with myself)   

• to behave (like a baby)   • boots   

• boulder   • carry   • to complain   

• fit / unfit (adj)   • to gasp for breath   

• helicopter   • to hover   • to hurt  

• to persuade   • pullover   • shelter   

• shorts   • trainers   • to turn cold

• to pass out = faint

• to slip = lose your footing
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8 PHYSICAL GEOGRAPHY in English Page 79 SB

Picture notes / Background information

There is a photo of the Andean fishing people

who live and fish on Lake Titicaca. There is also

a diagram which shows the height of the lake

and the amount that the temperature falls with

altitude. The geographical term for this is the

‘Lapse rate’. Before doing any reading,

encourage someone who is good at science to

interpret the information.

There is information in the reading text

about both Lake Titicaca and the people who

live near it. Lake Titicaca is on the border of

Peru and Bolivia. 

Peru is a republic on the west coast of

South America, which borders Ecuador,

Colombia, Brazil, Bolivia and Chile. The country

is rich in cultural anthropology and was the

centre of the Inca Empire in pre-Columbian

(pre-Spanish) times. Peru was colonised by

Spain and declared independence in 1821.

Almost half of all Peruvians are Amerindians.

The population is nearly 28 million and the

capital is Lima. Peru has two official languages,

Spanish and the Amerindian language Quechua.

Bolivia is situated to the south-east of Peru,

and is landlocked. It was a Spanish colony and

became independent in 1825. Bolivia is one of the

least developed countries in South America.

Almost two-thirds of its people live in poverty.

More than 60 per cent of the inhabitants are

either Quechua or Aymara-speaking. The

population is nearly nine million and the capital,

La Paz, is the highest capital in the world. 

Bolivia hit the headlines in December 2005, when

Evo Morales was elected president. Morales is not

only the first person of Amerindian descent who

has ever been elected president of a South

American country; he is also a socialist.

The cross-curricular subject is geography.

We link it to the Unit topic by describing the

living conditions of people who live in a very

inhospitable region, high in the Andes Mountains

of Bolivia.

Altitude sickness: We take oxygen into our

lungs and the oxygen must enter the blood-

stream. This is a straightforward process until

you find yourself at high altitude. At the

summit of Mont Blanc (4807m), the highest

mountain in Western Europe, the pressure of

7 PORTFOLIO WRITING

The writing task is a narrative. The stages of the
narrative are clearly laid out on the page. Encourage
students to use all the narrative devices they know –
time expressions, adverb forms etc. And emphasise
the importance of not starting every sentence with
I or we!

Writing model

Title: The Car Journey

Set the scene: My friends and I decided to drive

into the mountains for a day of skiing. We left

the city at about 4am. It was still dark.

Explain your plan: Our plan was to drive to a

small town at the foot of the mountains, drink

some hot coffee there, and then continue up the

mountain, so we would reach the ski station by

first light.

What you did: We drove to the small town, had

the coffee and then set off to drive the

remaining 100 kilometres to the ski station. It

was still dark when we left. About a kilometre

outside the town, when the road began to climb

up the mountain, the driver took a corner too

fast and the car hit the barrier and fell down the

side of the mountain! Fortunately, we all

survived the accident, but Frank, the driver of

the car, was trapped and in great pain. And we

were in a ravine and could not be seen from the

road.

At first, we just felt lucky to be alive, but

then we realised we were in a difficult situation.

Not only could we not be seen from the road, but

we were too far down the side of the mountain

to be heard if we tried to shout. And the

mountain was too steep to climb back up. To

make matters worse, the only person who had

brought a mobile phone couldn’t find it!

Somehow, it had disappeared into the snow.

There was only one thing we could do. Two

people stayed with the car and two started

climbing down the mountain. There was no road

there, but we hoped we would find someone who

could help. We were lucky. We walked for about

a kilometre and found a small chalet. We were

able to call the emergency services and Frank

was freed from the car and taken to hospital.

Conclusion: We should all have taken our mobile

phones and Frank should have driven more

carefully.



oxygen is about half of that at sea level and on

the summit of Mount Everest (8850m), it is one

third of sea level pressure. At these altitudes,

each breath you take carries less oxygen to your

lungs, and less oxygen therefore enters your

bloodstream. For climbers and trekkers at such

altitudes, the lack of oxygen may cause illness

that is potentially life-threatening. Reports from

Nepal have revealed that the mortality of

trekkers is about 14 per 100,000, with 25% of

these attributed to altitude illness.

One word which you may not know the exact
meaning of (although one of your students may!) is
haemoglobin. Haemoglobin is a complex protein-iron
compound in the blood that carries oxygen to the
cells from the lungs and carbon dioxide away from
the cells to the lungs. More simply, it can be
described as the part of the red blood cells that
carries oxygen.
8A The first exercise requires students to read the

information and use it to answer questions, the
first of which they have to do some calculations
for.

9 INTERACTIVE TASK

Read the notes about this section in the
Introduction. As always with the interactive task,
students work in pairs. Student A starts a
conversation with a sentence based on the topic of
the Unit. The sentence doesn’t have to contain an
example of the structure under review. Three
example sentences are given. Student B has to ‘take
control’ of the conversation, but in a respectful way.

The way this pair work activity works is
explained in the Introduction to this Teachers’
Guide, but the success of it depends on your
students working at the task with a sense of
purpose. It isn’t enough to tell them that they may
encounter a test like this in an examination. It is
just as important for them to realise that it will give
them practice of the kind of give-and-take
conversation that is a reality in social (as opposed to
more formal) encounters. 

10 Your answer:
As always, we end the Unit coming back to the
original question. The statements and answers given
are only there for guidance.

WORKBOOK answers Pages 40-41 WB

1 Language: should, could + present perfect

1A 1 He could have taken a cell phone with him
(but he didn’t).

2 I could have written an article for the
newspaper. 

3 I could have joined the expedition. 
4 I could have gone scuba-diving.

1B 1 He should have worn more warm clothing.
2 They shouldn’t have gone up the mountain

without a torch. 
3 You should have told me you were going. 
4 They should have booked the trip on the

internet.
5 They shouldn’t have set off without a map.

1C 1c 2d 3a     4b

2 Use of English

2A Example answers; alternatives are possible
1 It was impossible for him to move.
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Key words / expressions

• altitude sickness   • haemoglobin   

• light-headed   • oxygen   

• rapid heartbeat   • sea level   • severe   

• sunburn   • ultra-violet rays

8 PHYSICAL GEOGRAPHY in English A
Suggested answers

1 This question is answered by reading the caption
under the cross-section illustration of the position
of Lake Titicaca in the Andes, which tells you that
the temperature drops by 1º Celcius for every 150
metres of altitude. Therefore, at an altitude of
1,500 metres, the temperature will drop by 10º
Celcius. If the temperature at sea level is 10º
Celcius, the temperature at 1,500 metres will be
0º Celcius.
2 Altitude sickness is something that affects people
who are not used to heights – they can get short of
breath and have a rapid heartbeat.
3 Haemoglobin carries oxygen through the blood.
4 Ultra-violet rays cause sunburn.
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2 What made Aron Ralston set out on this
adventure?
3 Having enough water was important. 
4 What advice would you give?
5 To be able to start a fire is important. 

2B 1f     2g     3h     4i     5d
6e     7j     8a     9c     10b

3 Students’ own answers

3 Portfolio writing

Students’ own answers

4 Connections

4A Least fearful:
(b)  concerned (e)  worried
(f )  jumpy (i)  tense

Most fearful:
(a)  anxious (c)  frightened to death
(d)  terrified (g)  panicky
(h)  scared stiff

4B 1f 2e 3d
4c 5a 6b


