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Smart English A2 is an English as a Foreign Language course that covers the Common European 
Framework of Reference (CEFR) levels A2 and A2+. This is the first published level in the series, 
which will cover A0 to A2. The course continues with the Quick Smart English at CEFR levels B1, B2 
and C1. The Smart English course is suitable for teenagers and young adults at Elementary Level.

Smart English A2 for international exams
The course covers the standard syllabus for lower secondary education. It leads to international 
examinations, typically those of Trinity College, London GESE Grades 3 and 4 (Graded 
Examinations in Spoken English) and Cambridge English KET (Key English Test and Key for Schools). 

Why use Smart English A2?
The course has many innovative features designed to 
appeal to teenagers and make English lessons an up-to-
date, relevant and motivating experience for teachers and 
students alike. The course connects students with their peer 
groups in other, mainly English-speaking countries, around 
the world. It features:

• 24 integrated videos specially shot on location in 
Britain, the USA, Australia and many other countries. 
These are not clips from stock TV programmes, or scripted 
talking heads in the studio, but new films featuring the 
real lives, interests and authentic language of young 
people in their own settings. The video dialogue and 
voice over is authentic and edited to fit the specific 
language-learning aims of each unit.

• In addition to the video, there are 140 minutes (2 CDs) of 
audio listening materials.

• The Student’s Book consists of 12 units with 10 clear 
steps each, with a strong emphasis on lexis and 
speaking, covering all four language learning skills, plus 
extensive grammar and pronunciation. The regular 
steps and simple organisation make introducing the new 
course quick and easy for teachers.

• Four extended reading sections with extracts from 
current popular fiction.

• A full-page CLIL section in each unit, often with video 
and followed up with Workbook CLIL activities.

• Authentic examples of students’ exam-style writing 
tasks, using online tools, contributed by classes from all 
over the world.

• The Workbook (with separate audio CD) contains 
grammar explanation and practice, vocabulary building, 
communication and pronunciation with audio, CLIL 
activities, portfolio writing projects and a revision 
section after every two units.

• While all exercises in the course are tailored to the exam 
syllabus, many of the exercises in the Workbook are 
specifically flagged with a Cambridge KET Exam practice 
symbol.

• The Video Pack is a DVD in a 72-page colour activity 
book with exercises for every film, plus video transcripts 
and answer keys, and a how-to-use-the-video 
introduction.

• Language Banks, which appear on the fold-out covers of 
the Student’s Book, provide essential chunks of language 
ready for use in a wide variety of communicative 
situations, all based on the spoken interactions of the 
Trinity exams.

• Further communicative skill practice for Trinity GESE 
Grade 4 is introduced in Part B (Units 7–12) with the 
Your topic section. Students choose their own topic and 
create a presentation of their ideas. 

• Smart English A2 can be used without the videos, 
although they add significally to the learning experience.

• The e-Course is in preparation. This is designed for use 
on personal computers and interactive whiteboards. 
It will bring together all the features of the printed 
books, the audio CDs and video DVD into one, easy-to-
use system for the class screen, or home computer. All 
visuals, text, audios, and videos, answers and interactive 
exercises will be available on one disk.

Components of Smart English A2

• Student’s Book (Units 1-12): ISBN 978-1-905248-50-6

• Workbook and Revision (Units 1-12) + Workbook CD: 
ISBN 978-1-905248-51-3

• Video Pack (Units 1-12) DVD & Worksheets: 
ISBN 978-1-905248-53-7

• Student’s Book + Workbook Part A (Units 1-6): 
ISBN 978-1-905248-55-1 (2013)

• Student’s Book Audio CD-A (Units-1-6): 
ISBN 978-1-905248-56-8

• Student’s Book + Workbook Part B (Units 7-12): 
ISBN 978-1-905248-57-5 (2013)

• Student’s Book Audio CD-B (Units 7-12): 
ISBN 978-1-905248-58-2

• Teacher’s Guide (Units 1-12): ISBN 978-1-905248-59-9

• Student’s Book 2xCD Pack (CD-A and CD-B): 
ISBN 978-1-905248-60-5

• e-Course (for personal computers and Interactive 
Whiteboard): To be announced.

Smart English A2 is based on the real lives and real 
experiences of students in many countries. The course 
is designed to promote co-operative, student-centred 
learning, with a strong emphasis on oral production, 
building communicative competence through conversation. 

Smart English A2 has a sound grammar foundation with 
explanations and exercises. All the materials are designed 
to promote independent learning, with the teacher as the 
moderator and facilitator of the course, giving learners 
agency over their own work. The general topics are based 
on an international syllabus, but the actual materials are 
designed to motivate students and help them to think 
about the state of the world and their own place in it, 
promote equal opportunities, diversity, inter-cultural 
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competence and the social skills required by all of today’s 
global citizens. The online writing activities, videos and 
the e-Course (forthcoming) allow students and teachers to 

take advantage of the latest ITC-based language learning 
methods.

Structure of Smart English A2 
Structure of the book
Smart English A2 contains twelve units and four extended 
readings (The Big Read), twelve accompanying Workbook 
units with six revision sections, partner pages with role 
cards, listening scripts and a glossary. In addition, the flaps 
on the front and back covers contain twenty-four Language 
Banks which demonstrate the functional language 
presented in the twelve units.

Unit structure
Each eight-page unit consists of four double page spreads  
(A, B, C, D) and contains the following sections.

Spread A
1  The Big Question
This question relates to all of the material in the unit. 
Reflecting the language level of the students as well as the 
students’ age and experience, the question is concrete and 
personalised. Students are asked, for example, about their 
family, their school and their free time. Students are not 
expected to answer The Big Question at this stage – this is 
required at the end of the unit. Rather the teacher should 
simply draw attention to The Big Question to show students 
what they are working towards throughout the unit. In 
connection with The Big Question, teachers should look at 
the individual goals of the unit with students, listed in the 
Your Goals box.

YOUR GOALS

The Your Goals box sets out the individual vocabulary, 
communication (language function), grammar and CLIL 
learning goals for each unit. These cover the areas required 
by the major international exams at A2 level and are 
compatible with the aims of the CEF. These individual goals 
comprise the building blocks which will enable students to 
talk about key areas of their own lives and perform basic 
functions in an English-speaking situation or environment.

FACT

This spread A (and the other spreads) may contain an 
informative fact, often based on statistics. These facts are 
not necessarily intended for classroom exploitation but 
rather as something to stimulate students’ interest in the 
topic.

2  VOCABULARY
In this section students are introduced to key vocabulary 
relating to the overall topic of the unit. This is generally 
presented in the form of photographs and / or artwork. 
Students listen to short audio texts which allow them to 

hear the vocabulary in context and become familiar with 
both meaning and pronunciation, before focusing on and 
practising the words and phrases introduced. Often a 
pronunciation exercise will practise specific sounds or word 
stress of language items. 

At the end of the vocabulary section, a free-speaking 
exercise allows students to use the language they have 
learned in a communicative and personalised context. 
This is sometimes linked to and facilitated by the use of 
a Language Bank which is indicated at the bottom of the 
page.

Language Banks (on the cover flaps)

The Language Banks are sets of functional language 
relating to the language functions presented in the units. 
Each Language Bank contains the language introduced in 
the relevant section in combination with various sentence 
beginnings and fixed phrases. These provide students with 
chunks of language which they can use in communicative 
situations. They are particularly useful as support for weaker 
students and enable all students, regardless of ability, to 
successfully complete the speaking tasks.

The language is tailored to fit the speaking exercise in 
the section, but can be used in many different situations. 
Additionally, the easy access of the Language Banks on the 
flaps of the book cover mean that students can keep them 
open for quick reference. They also serve as a useful tool for 
revising language throughout the book and for exams (in 
particular the Trinity GESE). 

Spread B
3  LISTENING
The use of audio material is a key feature of Smart English 
and listening material is used widely throughout the unit. 
This section contains one or more longer listening texts 
with pre-, while- and post- listening activities. The texts 
themselves are varied and consist of both monologues 
(vox pops, stories, information programmes, poems) and 
dialogues (functional dialogues, informal conversations and 
interviews). 

The listening texts prepare students for real listening 
experiences. They are based on real stories, situations and 
experiences and spoken by a range of people from English-
speaking backgrounds. These speakers may be from the 
English-speaking world (predominantly the UK, the USA and 
Australia) or from countries where English is used as a global 
lingua franca. They contain language presented in previous 
sections or introduced in context in the listening text itself. 
The language is authentic in nature but suitable for the 
language level of the students.

Introduction
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11 Listen for overall meaning: don’t worry if 

the sentences in the listening task aren’t 
exactly the same as the sentences in the 
listening text.

12 Listen for the speaker’s tone of voice and 
feelings as well as the content.

We recommend that you point out the strategy to the 
students when they do the appropriate exercise. Emphasise 
that using these strategies will help them in listening 
exams and in understanding spoken English outside the 
classroom.

Post-listening tasks invite students to give a personal 
response to the listening text. In some cases, post-listening 
tasks also focus on vocabulary used in the text. The 
listening scripts are included at the end of the book for 
further reference. 

4  ROLE PLAY
The role plays consolidate vocabulary and language 
functions introduced in the unit so far. Students work 
in pairs to carry out a carefully structured task in which 
each student has a pre-determined role. Students use 
information in a role card, a picture or a diagram which 
is usually located in the Partner exercises (with separate 
sections for Partner A and Partner B) at the back of the 
book. The task may also involve note-taking. 

Once students have performed a role play using their 
particular information, they swap roles. In some cases, the 
role play leads to a less controlled, personalised dialogue 
using the students’ own ideas and experience.

The role plays are usually linked to a Language Bank and 
one of the functional goals of the unit.

Spread C
5  READING
The reading text aims to help students develop reading 
skills through interesting and authentic material. The texts 
all feature real people, places and stories from around the 
world (for example, a travelling family circus in Australia, a 
youth project in Rio and London and a student artist from 
San Francisco, USA). The texts have different formats and 
may be an article, a written interview, a story or personal 
descriptions of an online photo album. Often the texts 
incorporate the real voices, opinions and ideas of the 
people involved, such as a member of a young Californian 
hip hop group. 

Where the medium of the text allows it, the texts have 
been recorded so that you can also choose to use the 
reading texts as a listen and read activity. This might be to 
give extra support to students with preference for auditory 
learning, or give students a more atmospheric reading 
experience (for example, Murder in the Tower). You 
could also use the recording to allow students to hear the 
pronunciation of new vocabulary or names. Some reading 
texts which use a specific written medium which would 

In this respect, it is important to emphasise to students 
that they are not expected to understand every word, but 
to fulfil the listening tasks. Allow students to listen to the 
texts or sections of the text as many times as they feel 
necessary to complete the tasks, but resist the temptation 
to go through the whole text or sections of it in the tiniest 
detail. The tasks are carefully graded so that students 
can successfully complete a task and understand key 
information. Pre-listening tasks serve to activate students’ 
knowledge of the topic through visual material, prediction 
tasks and personalised questions. 

While-listening tasks usually consist of a first gist-listening 
task for overall meaning and a second task where students 
focus on more detailed information. Low-level learners can 
often feel daunted by listening to spoken English and find 
it difficult to segment speech and understand individual 
words while retaining meaning. For this reason, while-
listening tasks are usually supported by visual information 
and, in most cases, students are asked to manipulate 
material on the page, for example, by circling or ticking 
correct answers, matching information, deciding if 
information is true or false or completing notes with given 
words. This enables students to focus on meaning without 
having to formulate answers simultaneously. 

The pre-listening and while-listening tasks are linked 
to a series of learning strategies which are detailed in 
the Teacher’s notes for each unit. An overview of these 
strategies is given below:

Unit Listening

1 You don’t need to understand every word, 
just complete the task.

2 Listen for key words.

3 Listen for specific information.

4 Look at the task before you listen.

5 Use photos and captions to predict what 
the listening text is about.

6 Read the task and listen for the words 
given as possible answers.

7 Use background noise to help situate the 
conversation. 

8 Only write down key phrases when taking 
notes.

9 Use your knowledge of a subject to 
understand the background to a listening 
text.

10 Listen carefully for important numbers and 
write them down as figures.
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11 Identify key words in the task and look for 

these key words in the reading text. 

12 Read the first sentence of each paragraph 
before reading the whole text, in order to 
find specific information.

We recommend that you point out the strategy to the 
students when they do the appropriate exercise. Emphasise 
that using these strategies will help them in reading 
exams and in understanding written English outside the 
classroom.

Post-reading tasks take the form of a personal response to 
the task, often with the support of video (see the section 
on Videos).

6  GRAMMAR
The Grammar section focuses students’ attention on the 
main grammar point of the unit. Students will have already 
been exposed to examples of this structure on the reading 
page and they may well have encountered and even used 
the structure lexically elsewhere in the unit. 

The grammar page follows a set pattern of inductive 
learning. Students first complete or collect examples of 
the structure. This allows students to complete, or in 
some cases formulate, a simple rule about the structure in 
question. A simple grammar reference for each structure, 
with verb paradigms where appropriate, can be found in 
the Workbook.

Rule formulation is often followed by a pronunciation 
exercise focusing on either particular sounds (for 
example, third person singular -s) or sentence intonation 
(for example, rise and fall in questions, weak forms, 
contractions or elision).

The grammar exercises on the page consist of controlled 
and semi-controlled exercises in contexts relating to the 
topic of the reading text. (Further practice can be found 
in the Workbook.) The page culminates in Conversation, 
a free-speaking activity which invites students to use the 
target structure.

7  CONVERSATION
The Conversation section aims to engage students in 
meaningful, successful speaking, while also consolidating 
the language introduced in the grammar section. The 
activity allows students to express their own ideas or talk 
about areas of their own lives but with some language 
support to guide them if necessary. This may take the 
form of prompts, questions and, occasionally, reference 
to a Language Bank. As in the role play, this support 
offers a safety net for weaker students and a springboard 
for stronger students. In some cases, the task heavily 
dictates the need to use the structure of the grammar 
page, but sometimes the students may have a successful 
conversation without using the target structure. If this 
is the case, attention can be drawn to the language in a 
subsequent review of the activity.

not be appropriate as a listening text (for example, written 
descriptions of online photos) have not been recorded. 

The reading texts build on the language and topics already 
presented and also introduce some new vocabulary in 
context. In addition, the texts serve to present the target 
grammar of the unit in context. However, it is the function 
of the following grammar page to draw students’ attention 
to and practise new structures and we suggest using the 
reading page to focus on understanding and discussing 
meaning.

The reading texts are accompanied by pre-reading, 
while-reading and post-reading tasks. As in the listening 
tasks, pre-reading tasks focus on activating students’ 
knowledge, expectations and opinions about the topic. 
This may be done by focusing on the photos and headings 
which accompany the text or additional useful facts and 
information. While-reading tasks aim to practise different 
ways of reading. The first while-reading task focuses on 
gist and encourages students to skim the text for overall 
comprehension. This often has a ‘read and check’ function 
relating to a pre-reading task. Tasks which focus on reading 
for detail encourage a second, closer-reading of the text 
whereby students scan the text for particular information. 
Taking into account the language level of the students, 
these tasks usually consist of ticking correct information, 
choosing alternatives to answer questions or completing 
information.

As in the listening section, pre-reading and while-reading 
tasks are linked to a series of learning strategies which are 
detailed in the Teacher’s notes for each unit. An overview 
of these strategies is given below:

Unit Reading

1 Use the photos to help you understand the 
text.

2 Scan a text quickly for specific information.

3 Work out meaning from context.

4 Use your knowledge of the subject.

5 Use the title to help you predict what the 
text is about.

6 Read the first sentence of each paragraph 
for an overview of the main ideas.

7 Understanding key words helps to 
understand the whole text. 

8 Use pictures to predict information: who, 
where, what?

9 Speed read a text to extract key 
information.

10 Use headings and questions in the text to 
help find information. 
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The 4 Cs in CLIL
Good practice suggests that a CLIL lesson should follow 
the 4 Cs, for example, in Unit 10D:
Content: Subject concepts: water and the body; Subject 
skills: matching biological information with text and 
diagrams. 
Communication: Describing frequency and manner in 
body processes. 
Cognition: Remembering and analysing biological data 
in relation to self.
Culture: Presenting your own (national) food and health 
regime.

9  WRITING
The final process-writing task in the unit allows students to 
express their own ideas while using the structure and the 
vocabulary presented in the unit. The writing tasks here 
focus on creative writing rather than functional writing (see 
the Workbook for additional functional writing tasks such 
as writing emails and notes). The huge amount of material 
published on the internet by young people shows what 
students this age can produce when given the chance to 
use their creativity. Online publishing tools (eg Glogster, 
Storybird, etc), which allow students to combine audio-
visual elements, such as photos, graphics, videos and 
music with writing, and share the results with a global 
public, can be extremely motivating for this age group. It is 
this motivating element that we have chosen to exploit in 
our writing pages.

Each writing task consists of three stages:

1 Read: Students read an authentic model text done by a 
foreign language student and give a personal reaction 
or answer a gist question on the content. As the models 
are all authentic, produced with the help of language 
teachers and their classes all over the world, they offer a 
real and individual example of student work.

2  Prepare: Students prepare to write their own text which 
should follow the model text in terms of content and 
presentation. Students make notes using the prompts 
in the boxes. The prompts are designed so that weaker 
students can take whole chunks and put them together 
to form a text. Stronger students can be more creative 
and use the prompts as guidelines for their own writing.

3  Write and share: Students write their text and share 
it with other students or a wider online public with 
a specified online tool. There are always two options 
here for students with and without access to online 
publishing tools:

 •  Traditional writing: students write their text and add 
photos and illustrations on paper. Then they swap 
their writing or display it in class and read other 
students’ work.

 •  Online publishing: students use the electronic 
publishing tool specified in the Teacher’s notes to 
create and publish their work online. This might be an 
online poster, a photo and description for a photo-
sharing site, an online storybook, or a PowerPoint 
presentation for a slide-sharing site.

To show students that they have successfully exchanged 
information (and give them a reason for doing so), it is a 
good idea to ask pairs to give feedback to the class. One 
way to do this is to ask each partner to tell the class one 
interesting piece of information they learnt from their 
partner.

Spread D
8  CLIL
The CLIL (Content and Language Integrated Learning) 
section explores cross-curricular aspects of the main unit 
topic. Students use the medium of English to talk about 
topics which refer to other aspects of their school studies. 
For this language level, we have chosen contemporary 
themes relating to biology, psychology and health, 
education, art, careers, IT, banking, tourism and study skills: 
subjects with which students of this age will be familiar, 
thereby giving them the chance to activate their own 
knowledge of the subject and facilitate comprehension in 
English.

The CLIL pages have a more hands-on approach than other 
sections and are therefore particularly suited to students 
with a preference for kinaesthetic learning. Students are 
encouraged to learn by doing, for example, trying out 
genetically inherited skills, drawing their own street art or 
developing an animation character and storyboard. 

The CLIL material features short texts, interviews or 
notes, facts and FAQ as well as diagrams, mind maps and 
photos. Where appropriate (see Reading section) there is 
a recording to accompany the written material. In many 
cases, the topics are supported by videos (see section on 
Videos).

Your topic

In Units 7–12, the final task on the CLIL page is a 
personalised presentation, which is based on the topic 
part of the Trinity GESE Grade 4 exam. Students are 
encouraged to choose a topic linked to the unit which they 
personally find interesting or meaningful and then follow a 
standardised procedure. 

•  Once they have chosen their topic, students think of four 
discussion points or sub-topics and make a mind map 
showing these four points. 

•  Students make notes about these four points. 

•  Students also think of a question about their topic that 
they would like to ask their listener. 

• Students work in pairs. Each student presents their 
points to their partner and answers their partner’s 
questions. They should also ask their partner the 
question they have prepared. 
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Video Pack
DVD with activities
Each unit is accompanied by two videos. The videos range 
from between two and fi ve minutes in length and are 
integrated into the material of the unit, both in terms of 
content and language. The videos focus on the real lives 
of the people, places and topics featured in the listening, 
reading and CLIL texts, and are designed to be used with 
the Student’s Book material as visual support. There is a 
24  symbol in the margin of the page to show where 

each video fi ts into the structure of the unit. Students 
watch the video and answer an oral gist question about it 
as part of the work on that page. However, the questions 
are designed so that students without video access can 
either answer the questions using the text or leave out the 
exercise.

In addition, each video has its own worksheet with 
supplementary tasks for further detailed exploitation of the 
material.

Video worksheets
Each video worksheet follows a unifi ed format. It has the 
following three steps, which are further explained in the 
Introduction to the Video Pack:

Step 1: Before you watch

Before they watch the video again, students are prompted 
to recall background information or vocabulary they 
already know from reading or listening to the text in the SB 
and watching the video the fi rst time.

Step 2: While you watch

In this section, students watch and fi nd out more about the 
people and topic. They complete short, simple information, 
or choose from alternatives for more complex information. 
In some cases, they do an exercise on new vocabulary.

In some videos, the two exercises in this section refer 
to the entire video. In others, there is one exercise on 
part of the video and another exercise on another part of 
the video. The two parts are indicated by time codes in 
brackets.

Step 3: After you watch

Students fi rst discuss a question orally with the class about 
a particular aspect of the video. This gives students the 
chance to voice their own opinion.

Projects: To fi nish the worksheet, students do two 
individual tasks (or projects) as consolidation or further 
development of the information in the video. There are 
two types of tasks, one more guided and the other more 
creative so that different types of learners can build on 
what they’ve learned in the unit. Task A typically involves 
drawing a plan or diagram, writing notes or making a 
poster. Task B offers stronger students the chance to 
write a piece of coherent writing, such as an email or a 
paragraph for a magazine article or website.

 •  I f your students have access to online tools in their 
free time but not in class, you might decide to do the 
preparation phase in class and let students do the 
writing phase for homework.

Online guidelines

While some or indeed all of your students may be used to 
using the internet and also uploading their own material, 
it is still important that you remind them of some basic 
principles when they are carrying out online tasks: 

•  Do not give personal information on public sites.

•  Do not make hurtful comments or bully other people 
online.

•  Only upload your own photos or photos which are free 
under a Creative Commons licence.

•  Do not upload photos showing classmates or friends 
without their permission.

See the notes relating to the use of particular online tools 
in each unit. 

10  Your answer
In this section, we come back to The Big Question which 
students were presented with at the beginning of the unit. 
Students now answer the question using the sub-questions 
to help them. This can be either orally or in writing.

•  Ask students to work with a partner they haven’t 
worked with in the course of the unit. Ask them to 
answer the question orally. Then choose one or two 
students to give feedback to the class about their 
partner. 

•  Ask students to write a paragraph to answer the 
question for homework.

In some cases, you might like to ask students to do both, 
and use writing to consolidate the speaking. 

YOUR SCORE

This brings students back to the Your Goals section at 
the beginning of the unit. Students use a simple self-
assessment technique to decide if they have achieved the 
goals of the unit. If students answer no or almost to any of 
the questions, they will need to revise this language again. 
(See also My words in the Workbook.)

The Big Read

There are four two-page extended fi ctional reading units in 
the book: two after Unit 6 and two after Unit 12. The Big 
Read texts are abridged and slightly adapted extracts from 
contemporary novels written for teenagers or young adults. 

The pre-reading tasks for the text focus on setting the scene 
for the novel extract through information and prediction, 
and by introducing key vocabulary. The while-reading tasks 
establish who the characters are, the key events in the story 
and the feelings of the characters. This leads to a post-
reading task in which students use this information to carry 
out a written task. These tasks sometimes require students 
to put themselves in the shoes of the characters.
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6  PORTFOLIO WRITING
This section practises correspondence writing skills, such 
as writing emails, notes and postcards. The section begins 
with a writing model and a task relating to this, a brief 
focus on language in the model and then the writing 
task. The tasks are based on the ISE 0 (A2) Portfolio 
correspondence tasks which require students to write  
40 to 60 words.

Smart tips

Each unit contains several Smart tips which give students 
tips on study skills, for example, how to remember 
grammatical features, learn vocabulary or fine-tune their 
writing skills.

Revision

Each Workbook Revision section recycles the language 
and content from the previous two units in an integrated 
fashion. Along with grammar and vocabulary exercises, 
the two pages also contain a listening and a reading text 
with exercises. These texts and exercises follow the same 
format as those in the ESOL KET listening and reading and 
writing papers and therefore provide useful practice for 
that exam and similar exams. The audio for the listening 
texts can be found on the Workbook CD.

Glossary

At the end of the book, there is a unit-by-unit alphabetical 
glossary with English definitions. The page and spread 
references indicate the first time the relevant term is 
introduced in the unit. 

General methodology

The aim of this book is to motivate students to use English 
through the use of interesting, age-appropriate topics 
and communicative tasks suited to the language level of 
the students. The following tips might help you use the 
material in the classroom.

Helping all students

All classes have students of different ability levels, interests 
and learning styles. The more you get to know your 
students, the better you will be able to tailor your teaching 
to suit the needs and interests of your students. A good 
classroom atmosphere where all students feel comfortable 
will encourage all students to participate.

However, teaching students of mixed ability can be 
daunting. In these Teacher’s notes you will find some tips 
for specific exercises for weaker and stronger students. 
Below are some general points that may help.

a) Weaker students

• Always make sure your instructions are short and clear. 
Repeat instructions where necessary and demonstrate 
activities.

• In pair work, put a weak student with a strong student 
so that the stronger student can offer help.

Workbook
The Workbook contains a four-page unit for each of the 
Student’s Book units. In addition, there are six two-page 
revision sections after every second unit.

Units

Each Workbook unit gives extra practice of the grammar, 
vocabulary and functions in the units. In addition, there 
is extra pronunciation and writing practice. The Workbook 
includes some practice exercises which have the same 
form as those in the Cambridge ESOL KET exam. 

The Workbook pages can be used in the classroom, for 
homework or for self-study. Each unit has the same six-part 
structure, consisting of the following:

1  GRAMMAR
The Grammar section begins with a short grammar 
reference section, which explains the function and form 
of the structure in question. This is followed by a series of 
practice exercises in order of increasing difficulty. 

2  VOCABULARY
Vocabulary exercises give further controlled practice of 
the key vocabulary items, sets and collocations from the 
units. Task types include finding words for definitions, 
choosing alternatives, completing sentences, dialogues and 
mind maps, multiple choice, matching words to pictures, 
matching words to make collocations and matching signs 
to meanings.

MY WORDS

My words is a personalised learning feature which 
allows individual students to focus on words which they 
personally find difficult. Students are requested to assess if 
they have learnt these words by checking them after the 
next unit.

3  COMMUNICATION
The communication exercises practise the functional 
language in the Language Banks. They take the form of 
jumbled dialogues, dialogues with missing sentences 
or multiple choice dialogue completion. They are 
accompanied by recordings of the correctly completed 
dialogues, so that students can listen to the functional 
language of the Language Banks in context. 

4  PRONUNCIATION
The Pronunciation exercises practise further sounds and 
intonation arising from the material in the unit. The 
recording contains listen-and-check, and listen-and-repeat 
exercises so that students can work on their pronunciation 
at home. 

5  CLIL
The CLIL pages generally consist of an exercise to practise 
vocabulary in the CLIL section and a personalised guided 
writing task connected to the CLIL topic.
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Introduction to the course
Correcting mistakes

In general, always praise and encourage students for 
good work, rather than focusing on small mistakes. Use 
correction carefully, and make sure it is suited to the nature 
of the task.

Introducing new language

New language in the Student’s Book is always introduced 
in context, through sentences, visual material such as 
photos or video, or reading and listening passages. When 
introducing new language, use the context to teach the 
meaning and check comprehension by asking questions 
and asking students to give more examples using the 
language.

Students need to hear and repeat the new language items 
a number of times on the CD and / or spoken by the 
teacher.  Say the new language clearly. You can say the 
whole sentence, or break the sentence or word into parts 
and have students repeat the parts. Then say the whole 
sentence or word again, after which students repeat it 
a number of times. They can do this in chorus and then 
individually. Use hand movements to signal when the 
students should speak. Use stronger students to correct 
weaker ones.

Spoken language

• If students are doing a controlled grammar or vocabulary 
activity, it is important that they produce the correct 
language and that mistakes are corrected. Prompt 
students to try and correct themselves by repeating the 
incorrect phrase as a question (He go?). Invite another 
student to help or repeat the sentence with the mistake 
corrected and emphasised, so that the student notices 
the correction.

• If students are doing a free speaking activity, correct 
only mistakes which impede understanding and allow 
students to get their message across. Again, encourage 
students to correct themselves by asking questions to 
clarify meaning: Sorry, did you say … or …?, Sorry, what 
do you mean? Do you mean …?

Written work

• Encourage self-correction. Mark written work with a 
system of colours or notes that you agree with students 
and ask them to review and correct their work.

• Use peer correction. Put students in pairs and ask them 
to swap work and check it. Encourage students to ask 
you if they are unsure.

• Always make sure weaker students have models, 
prompts and examples. Make worksheets for weaker 
students with a choice of answers or extra prompts.

• Ask weaker students easier questions and allow them 
thinking time before they answer. Use a range of 
auditory, visual and kinaesthetic (physical) exercises.

• Train students in learning skills and strategies. (See, for 
example, the reading and listening tips in the Teacher’s 
notes.) 

• Don’t allow stronger students to dominate.

b) Stronger students 

• Encourage students to extend their answers, for 
example, by giving reasons or further information.

• Encourage students to check and correct their own work.

• Prepare short, extra tasks for quick finishers or refer 
them to further practice in the Workbook.

• Give students open tasks to allow them to use their 
language to the full.

• Encourage stronger students to help weaker learners and 
foster an atmosphere of cooperation in the classroom.

Using pair work

Pair work has numerous advantages:

• It enables more students to practise speaking in English 
at the same time. 

• Crucially for this age group, it allows students to practise 
speaking but avoid the embarrassment of speaking in 
front of the whole class.

• It allows students to exchange ideas, help each other 
and learn more about each other. 

• It changes the dynamic of the classroom and adds 
variety to the lesson. 

• It lets you observe individual students and give them 
individual help.

For successful pair work, some of the following tips may be 
helpful:

• Always make sure students know exactly what to do: 
give clear instructions.

• Draw their attention to prompts or other supporting 
features.

• Demonstrate the activity with a student if appropriate.

• Move around the class and give help.

• Always have a short feedback session where you ask 
students to present the results of their task.

• Note down any difficulties students have and address 
these in whole class feedback.

• Allow students to work with different partners. You can 
do this by putting students into pairs yourself or playing 
a quick partner game which pairs up students. You can 
do this by preparing sets of cards which contain pairs. 
For example, you can use: words and pictures for the 
same object; pictures of things which go together (eg a 
pencil and a pencil case, a desk and a chair); numbers, 
times and dates as figures and words; categories and 
examples (eg colour – blue, food – pizza, animal – dog); 
places and objects or people / jobs (hospital – doctor, 
park – tree). This type of activity can also be useful 
revision of vocabulary in the unit or previous unit.


